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Assessment can be enormously constructive in teaching and learning and also enormously determinative






Pollard and Tean
Assessment is essential to effective Teaching.  Good teachers constantly assess learning, sometimes explicitly sometimes in the bustle of a busy classroom.

‘assessment’ refers to all those activities undertaken by teachers and their students themselves, which provide information to be used as feedback to modify the teaching and learning activities in which they are engaged.  Such assessment only becomes formative assessment when the evidence is actually used to adopt the teaching work to meet the needs.’

Paul Black & Dylan Wiliam ‘Inside the Black Box’
Assessment for Learning is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there.

Assessment Reform Group 2002
Teaching, Thinking and Assessment for Learning have much in common.  Both involve pupils in talking and thinking about learning and developing a language for doing so:  both encourage pupils to take control of their own learning, increasing levels of motivation and engagement.

Anne d’ Aechevarria

Really deep learning is about continually moving back and forward between thinking and action.

Peter Senge
ROLE OF SUBJECT LEADER

	Questions
	Tasks




	Is attainment and attendance in your subject in line with expectations and with other subjects in Slemish and with the national media?

In comparison with other subject areas in the College are there individual students or groups of students who are achieving less well in your subject?

What range of evidence is being used to monitor students’ progress?

What does the analysis of assessment information tell you about student learning in this subject?

Are any strengths or weaknesses revealed?

Are there any discernible trends?

Do teaching programmes give opportunities to address all the areas of weakness identified?

If not how will your department address this?

Do reviews highlight particular individuals or groups of students who are achieving above or below expectations?  What actions are being taken to support and challenge these students?  Are there any significant differences in Key Stages?

What intervention strategies are being used to support students who are achieving below expectations?

Where there are strengths have you identified good practice and provided opportunities to share that good practice?

Can weaknesses be addressed through cross curricular links with other subjects?

Do your department meetings allow time for discussion of the ways in which data on students progress can be used to improve learning and teaching and ensure student progress?

Have you observed all teachers within your Department?
	Work with teachers to ensure that they understand the nature of progression in the subject and that this is reflected in teaching programmes.

Work with colleagues to develop a shared understanding of KS3, GCSE and post 16 grade/level criteria.

Monitor students progress towards targets regularly.  Identify students who are exceeding expectations and those who are falling behind.  Use comparative data eg  MIDYIS, YELLIS, ALIS.

Use the review findings to identify       aspects of learning and teaching and adjust teaching programmes as necessary.  Provide support and training for teachers as necessary.

Work with teachers to provide intervention, booster or revision programmes where students are falling behind.

Work with SLT to provide intervention, booster or revision programmes where students’ needs cannot be met with normal lessons.

Train and deploy mentors and learning support assistants to support students. Seek advice from the SENCO (Mrs Gordon)

Liaise with other Subject Leaders and Co-ordinators for Learning to share and use information.

Work with Year teams to review students’ progress.  Identify students making good progress as well as targeting students in need of additional support.

Provide opportunities for students to discuss their overall progress with Form Tutors.

Arrange observations in consultation with the Faculty Head by the end of September.


ROLE OF FACULTY HEADS/SENIOR LEADERS

	Questions
	Tasks

	Is student achievement across all subjects in line with expectations?

Are students making good progress towards their targets.

What is the variation in attainment and attendance between subjects and what are the possible explanations?

What is being done in faculty/college to address variation?

Which students or groups of students are achieving in line with expectations within each subject.

Are there students or groups of students who are achieving below expectations?  What is being done to address this?

What intervention strategies are being used to offer support to these students?

Have behaviour and attendance issues been considered in relation to students’ ability and confidence to learn and achieve?

Have we built in opportunities to review individual student progress across subjects?  How is information gathered and shared?

Have a sample of teachers within your faculty been observed by you?
	Support Subject Leaders in ensuring teachers plan accordingly and set targets.

Provide challenge for Subject Leaders as necessary.

Faculty Heads should refer issues on attendance to SLT.

Work with Subject Leaders to monitor and support adjustment to teaching programmes in response to review findings.

SLT work with Co-ordinators for Learning and Subject Leaders to ensure students efforts and progress are systematically reviewed and that findings are acted upon.

SLT work with Co-ordinators for Learning and Subject Leaders to ensure special booster and intervention programmes are set up and that individual students receive appropriate and coherent support and are not overwhelmed by too many programmes.

SLT to ensure that all staff work together to share and use information effectively.

Organise observations by the end of September.




ROLE OF FORM TUTORS – YRS 8 – 11

AUTUMN TERM

· By mid-term each Form Tutor in conjunction with the Co-ordinator for Learning identifies a group of target students in their class.

· Time should be allocated to hold learning conversations with these students usually in small groups.  Students should be encouraged to bring along their work in a range of subjects, where they are making progress and others where they are not.  They show the Form Tutor and others in the group examples of their work and discuss their targets.

· Form Tutor provides feedback to Subject Leaders as appropriate and to the Co-ordinator for Learning on any general issues.

SPRING TERM

· Each Form Tutor uses the Progress Reports in conjunction with the Co-ordinator for Learning identifies those students worthy of commendation in terms of effort and/or progress as well as a target group who are causing concern.

· Time is allocated to hold learning conversations with the target students usually in small groups of 3 or 4 but occasionally on individual basis.  Students are encouraged to bring along their work in a range of subjects including some subjects where they are making progress and others where they are not.  They show the Form Tutor and the others in the group examples of their work and discuss targets.

· The Form Tutor provides feedback to subject teachers as appropriate and to the Co-ordinator for Learning on any general issues.

SUMMER TERM

· In the light of the end of year examinations each Form Tutor in conjunction with the Co-ordinator for Learning identifies those students worthy of commendation in terms of effort and or progress as well as a group of target students who are a cause for concern.

· Time is allocated to hold learning conversations with the target students, usually in small groups of 3 or 4 but occasionally on an individual basis.  Students are encouraged to bring along their work in a range of subjects including some subjects where they are making progress and others where they are not.  They  show the tutor and the others in the group examples of their work and discuss targets.  Priorities for next year are agreed with the students.

· The Form Tutor provides feedback to subject teachers as appropriate eg  in pastoral terms and to the Co-ordinator for Learning on any general issues that have emerged.  A brief transition report is prepared for the Co-ordinator for Learning highlighting priorities agreed with the target students for the following year.

ROLE OF CO-ORDINATOR FOR LEARNING

AUTUMN TERM
· By mid-term Co-ordinators for Learning in conjunction with the Form Tutors identify students in the following categories of concern:

Effort/behaviour

Progress including those with uneven performance across their subjects and those with poor attendance.

The list of target students is refined by discussion with Form Tutors.

· A schedule of learning conversations between the Form Tutor and his/her target students is agreed together with times for the Form Tutors to provide feedback on the outcomes of conversations with students.

· Release time from tutoring/registration duties as agreed (cover provided by Co-ordinator for Learning) where a Form Tutor has a particularly large target group of students.

· Co-ordinator for Learning receives feedback from the Form Tutors and reports any general issues to the Senior Leadership Team.  A mentoring programme may be introduced to incorporate any students who would benefit from this support.

SPRING TERM

Co-ordinators for Learning in conjunction with the Form Tutors use the Progress Reports to  identify

· Students with good grades across a range of subjects

· Students who are making particularly good progress across a range of subjects

· Students whose effort/behaviour is a cause for concern

· Students who are showing slower progress to their targets than expected across a range of subjects (a particular check is also made against attendance patterns)

· A list of students worthy of a school commendation is produced and circulated to the SLT and Subject Leaders.  The list is confirmed and arrangements made for the award of commendations.

· A list of students causing concern is refined by discussion with Form Tutors.

· A Schedule of Learning conversations between the Form Tutor and his/her target students is agreed together with times for the tutors to provide feedback on the conversations with students.

· Release time from tutoring/registration duties is agreed (cover provided by Co-ordinator for Learning) where a Form Tutor has a particularly large target group of students.

· The Co-ordinator for Learning receives feedback from the Form Tutors and reports any general issues to the SLT.  The mentoring programme is reviewed to incorporate any students who would benefit from this support.

SUMMER TERM

Co-ordinators for Learning in conjunction with the Form Tutors use the end of year review to identify

· Students with good effort grades across a range of subjects

· Students who are making particularly good progress in a range of subjects

· Students whose effort/behaviour is a cause for concern

· Students who have missed their targets in a range of subjects (a particular check is made against attendance patterns)

· A list of students worthy of a school commendation is produced and circulated to the SLT and Subject Leaders.  The list is confirmed and arrangements made for the award of the commendations.

· A list of students causing concern is refined by discussion with the Form Tutors.

· A schedule of learning conversations between the Form Tutor and his/her target students is agreed together with times for the Form Tutors to provide feedback on the conversations with the students.

· Release time from tutoring /registration duties is agreed (cover provided by the Co-ordinator for Learning) where a Form Tutor ahs a particularly large target group of students.

· The Co-ordinator for Learning receives feedback from the Form Tutors and reports any general issues to the SLT.  A brief transition report is prepared for the Co-ordinator for Learning who will take responsibility for the students in the next academic year including recommendations for inclusion in an appropriate mentoring programme.

ASSESSMENT FOR LEARNING

Slemish College Cycle of Evaluation

September

· Targets for KS3, GCSE, AS and A2 results set by Subject Leaders and given to Principal.

· Year 12 - Areas for progress identified by mentor and mentee and appropriate targets set. Parents informed by mentors.
· Subject Heads in consultation with Faculty Heads should organise class observation.
October

· Mentoring of underachieving Year 12 students by SLT & Subject Teachers commences.

· MidYIS questionnaire completed by Year 8 students.

· Progress Cards completed for Years 8 – 12 by Subject Teachers and sent to Parents.

· Underachievement in Years 8 – 12 identified by Learning Coordinators.

· YELLIS feedback on Student Residuals for last year’s Year 12 students received from Durham University and given to Subject Leaders.

· Form tutors collate information on progress for all year 12 students. Mentors set targets with mentees. Parents informed by mentor.

· Outstanding progress in Year 12 identified by Form Tutors and rewarded by Principal.

· Letters to high achieving students and parents and to those giving cause for concern.

November

· ALIS questionnaire completed by Year 13 students.

· YELLIS questionnaire completed by Year 11 students.

· Assessment fortnight for Years 8 – 11 conducted by Subject Teachers.

· Year 12 Form Tutors collate information on students for mentors. Parents informed by mentors. 
· By end of this month Faculty Heads should monitor learning through Book Trawls.
December

· Christmas reports completed for Years 8 – 11 by Subject Teachers, Form Tutors and Learning Coordinators.

· Underachievement in Years 8 -11 identified by Learning Coordinators.

· Letters to students and parents from Principal.

· Year 10 Parents’ Meeting with Subject Teachers.

· ALIS feedback received from Durham University with predictions for Years 13 and 14 students.  Given to Subject Leaders.

· YELLIS feedback received from Durham University with predictions for Year 11 students.  Given to Subject Leaders.

· MidYIS feedback received from Durham University.  Given to Subject Leaders and SENCO.

· Year 12 Form Tutors collate information  in progress for all students. Mentors informed set targets with mentees.

January

· Mock examinations for Years 12 – 14.

· External examinations for Years 13 – 14.

· Mock report completed for Years 12 – 14 by Subject Teachers, Form Tutors and Learning Coordinators.

· Underachievement in Years 12 - 14 identified by Learning Coordinators.

· Letters to parents and students from Principal

· Review of targets set for KS3, GCSE, AS and A2 results during a meeting of Subject Leaders and Principal.
· Year 12 Mentors meet with Mentees to discuss areas for improvement.
February

· Year 12 Parents’ Meeting with Subject Teachers.

· ALIS extended questionnaire completed by Year 14 students.

· YELLIS extended questionnaire completed by Year 11 students.

· Year 12 Mentors meet with Mentees to discuss areas for improvement.

March

· Progress Cards completed for Years 8 – 12 by Subject Teachers.

· Letters to students and parents from Principal

· Year 12 Mentors meet with Mentees to discuss areas for improvement.
· By the end of this month Faculty Heads should monitor learning through Book Trawls.
April

· ALIS extended feedback for Year 14 students received from Durham University and considered by SLT.

· YELLIS extended feedback for Year 12 students received from Durham University and considered by SLT.

· Year 12 Mentors meet with Mentees to discuss areas for improvement.

May

· Key Stage 3 tests in Mathematics and English.

· Summer Exams for Years 8 – 11 conducted by Subject Teachers.

· External Examinations for Years 12 – 14.

June

· External Examinations for Years 12 – 14.

· Summer Reports completed for Years 8 – 11.

· Underachieving students in Years 8 – 10 identified by Learning Coordinator to enable class movements.

· Underachieving students in Year 11identified by Subject Leaders using YELLIS predictions.

· Letters to students and Parents from Principal.

· Predictions for Year 12 grades given to Principal.

· Mentoring of Year12 begins.

July

· Holidays

August

· GCSE, AS and A2 results received and analysed.

· GCSE, AS and A2 results sent to Durham University for YELIS and ALIS feedback to be generated.

Roles and Responsibilities of Teachers

	QUESTIONS
	TASKS



	What is the range of attainment and attendance within each class that you teach.

Are you aware of the prior attainment of each student that you teach, not only in your own subject area but also in others?  How do you make use of this information?

Do you set and review targets with your students?

Do you use the outcomes of monitoring to adjust your teaching plans as necessary?

What specific intervention strategies do you use to support students who are falling behind?  Are these used as part of the lessons or as a special programme?

Do you identify the small steps that represent progression in your subject and share this with students so that they know what they have to do to make progress.

As a tutor how do you maintain an overview of students’ progress, discuss their progress and identify those in need of additional support?
	Set and review targets with students which focus on specific aspects of knowledge, understanding or skills in the subject to secure progression.

Involve students in regular discussions of their progress and use appropriate descriptors to demonstrate that they need to improve and attain higher standards.

Share Learning     with students so that they are aware of what they need to learn and why.

Provide high quality oral and written feedback on students work and opportunities for students to engage in self evaluation and review.

Use review outcomes to adjust teaching plans as necessary and to inform the choice of booster and intervention programmes used in lessons.

Liaise with Subject Leaders and School Leaders to ensure students who need it have access to additional intervention, booster or revision programme.


